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Abstrak: Tujuan dari penelitian ini adalah untuk mengetahui pengaruh metode pengajaran TPR 

terhadap penguasaan kosakata siswa kelas tujuh di SMPN 4 Pematang Siantar. Penelitian ini 

berfokus pada pengaruh metode pengajaran TPR terhadap penguasaan kosakata siswa kelas 

tujuh. Penelitian ini menggunakan penelitian kuantitatif dengan desain penelitian quasi 

eksperimen. Populasi penelitian ini adalah siswa kelas VIII SMP Negeri 4 Pematang Siantar 

yang berjumlah 320 siswa. Sampel penelitian ini dibagi menjadi dua kelas, yaitu kelas 

eksperimen (VII-7) yang terdiri dari 32 siswa yang menggunakan strategi total physical 

response dan kelas kontrol (VII-8) yang terdiri dari 32 siswa yang menggunakan metode 

konvensional. Instrumen pengumpulan data menggunakan tes menulis untuk pre-test dan post-

test. SPSS versi 26 digunakan untuk menganalisis data, dengan melakukan analisis deskriptif, 

uji normalitas, uji homogenitas dan uji Mann Whitney serta Uji N Gain Score. Hasil analisis 

data menggunakan uji Mann Whitney menunjukkan bahwa Assymp. Nilai Sig (2-tailed) sebesar 

0,000 < 0,05. Berdasarkan hasil penelitian ini, Ha1 diterima dan Ho1 ditolak. Oleh karena itu, 

dapat disimpulkan bahwa terdapat pengaruh metode pengajaran TPR terhadap penguasaan 

kosakata siswa kelas VII SMPN 4 Pematang Siantar. Selain itu, hal tersebut dapat dilihat dari 

nilai rata-rata N-Gain Score sebesar 77,39 atau 77,39% termasuk kategori efektif. Hal ini 

menunjukkan bahwa penggunaan Metode Pengajaran TPR lebih efisien daripada tidak 

menggunakan metode ini, terhadap Penguasaan Kosakata Siswa Kelas VII SMPN 4 Pematang 

Siantar.   

Kata Kunci: Metode Pengajaran TPR, Penguasaan Kosakata Siswa   

   

Abstract: The objective of this research was to determine the effect of TPR teaching method on 

the seventh-grade students’ vocabulary mastery at SMPN 4 Pematang Siantar. This research 

focuses on effect of TPR teaching method on the seventh-grade students’ vocabulary mastery. 

This research used quantitative research with a quasi-experimental research design. The 

population of this study was the VIII grade students of SMP Negeri 4 Pematang Siantar with a 

total of 320 students. The sample of this study was divided into two classes, namely the 

experimental class (VII-7) consisting of 32 students who used the total physical response 

strategy and the control class (VII-8) consisting of 32 students who used conventional method. 

Data collection instruments used writing tests for pre-test and post-test. SPSS version 26 was 

used to analyze the data, by conducting descriptive analysis, normality test, homogeneity test 

and Mann Whitney test and N Gain Score Test. The results of data analysis using the Mann 

Whitney test showed that the Assymp. Sig (2-tailed) value of 0.000 < 0.05. Based on these 

findings, Ha1 is accepted and Ho1 is rejected. Therefore, it can be concluded that there is an 
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effect of TPR teaching method on the seventh-grade students’ vocabulary mastery at SMPN 4 

Pematang Siantar. Besides, it can be seen in the average score of N-Gain Score, 77.39 or 

77.39% including the effective category. It shows that there is more efficient using the TPR 

Teaching Method than not using this method, for the Seventh Grade Students' Vocabulary 

Mastery at SMPN 4 Pematang Siantar.   
Keywords: TPR Teaching Method, Students’ Vocabulary Mastery  

   

   
INTRODUCTION   

Mastery of English in junior high school is crucial for students' overall educational 

development. English is not just a subject but a gateway to understanding science, culture, and 

technology. As students become proficient in English, they can broaden their intellectual 

horizons and contribute to the advancement of Indonesia with a strong national character 

(Muhyiddin, 2019). However, in Indonesia, English is often treated as just another subject tested 

for progression rather than a practical communication tool (Katemba & Tampubolon, 2011). 

Despite the importance of speaking skills in social and cultural contexts, the practice of 

speaking English is minimal in daily activities. Addressing these issues is essential for effective 

English language education in junior high schools. 

English is an integral subject in junior high school curricula, and students must achieve 

basic competency. Although not an official language, English is essential for international 

communication. Proficiency in English offers numerous benefits, including easier access to 

information, enhanced communication, and the ability to form global connections (Hartiwi et 

al., 2015). Given that English is the most widely spoken language worldwide, it is vital for 

young people to master it, emphasizing its role as a common medium of communication 

globally. 

A solid vocabulary foundation is fundamental to learning English. Without a strong 

vocabulary, students struggle to apply another knowledge effectively. Vocabulary encompasses 

the words students use and understand, both orally and in writing (Chalikandy, 2013; Muflihah, 

2016). Teaching vocabulary should be prioritized in English language classrooms, as it supports 

the development of other language skills (Sholekhah, 2017). A rich vocabulary allows for clear 

and precise expression, essential in daily interactions, discussions, and presentations. Moreover, 

vocabulary mastery enhances reading comprehension, writing, academic achievement, and 

critical thinking skills (Brown, 2000; Miller, 2007). 
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In Indonesia, English education begins early, with English introduced as a local subject 

in kindergarten and elementary school and becoming compulsory in junior high and high school 

(Hayati, 2008). However, the emphasis remains on passive learning rather than active usage. 

Vocabulary is central to English language teaching; without sufficient vocabulary, students 

cannot understand or express their ideas effectively (Sarre & Whyte, 2017). Therefore, 

mastering vocabulary significantly influences students' ability to use English for 

communication. 

Reading comprehension is bolstered by a strong vocabulary, enabling individuals to 

deduce meanings from context, which leads to better text understanding (Brown, 2000). 

Effective writing also depends on choosing the right words to convey ideas and emotions, and 

a broad vocabulary allows for more engaging and articulate written pieces. In education, a 

robust vocabulary is linked to higher academic achievement (Miller, 2007). It aids in 

understanding academic materials, essential for excelling in various subjects. A rich vocabulary 

is closely tied to critical thinking, allowing for better analysis, evaluation, and decision-making. 

However, students face numerous challenges in vocabulary learning, such as 

pronunciation, spelling, and understanding grammatical forms (Rohmatillah, 2014). These 

difficulties hinder their ability to continue studying English effectively. Many students struggle 

with selecting the correct meaning of words and employing them in context, often confused by 

idiomatic expressions. 

Vocabulary learning is most effective when students are sufficiently exposed to words 

and understand their structure and usage (Liu, 2015). Sufficient vocabulary is necessary for 

communication, as expressed by Wilkins: "Without grammar very little can be conveyed, 

without vocabulary nothing can be conveyed" (Celik et al., 2021). However, various factors 

hinder vocabulary acquisition, including differences between written and spoken forms, the 

volume of words, lack of reliable word information sources, complexity of word knowledge, 

grammatical grasp, and pronunciation issues due to differences between English sounds and the 

students' native language (Muhyiddin, 2019). 

Observations at SMPN 4 Pematang Siantar revealed that students' limited vocabulary led 

to passive participation in English classes, indicating a deficiency in English language learning 

implementation. Effective vocabulary learning involves interactive and contextual teaching 

methods, yet traditional methods like word lists and lectures dominate (Demircan, 2013). 
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The Total Physical Response (TPR) method, focusing on coordinating speech and 

physical actions, is an effective approach for vocabulary learning. TPR reduces stress and 

engages students in learning through physical activities, enhancing their understanding and 

retention of vocabulary (Celik et al., 2021; Richards & Rogers). The principles of TPR include 

coordination of speech and action, inductive grammar teaching, prioritizing meaning over form, 

delaying speech until comprehension, and creating a low-stress learning environment (Jansen, 

2014). TPR has proven successful in teaching English in non-native contexts. 

At SMPN 4 Pematang Siantar, traditional lecture methods prevail, but the TPR method 

has shown promise in improving vocabulary mastery. Preliminary observations indicate that 

TPR encourages student participation and makes learning enjoyable, thus improving 

vocabulary acquisition (Katemba & Tampubolon, 2011). Studies have demonstrated the 

effectiveness of TPR in enhancing vocabulary and language skills at various educational levels 

(Yanuarita, 2017; Nuraeni, 2019; Astri, 2018). 

To improve vocabulary mastery among seventh-grade students at SMPN 4 Pematang 

Siantar, integrating TPR into teaching methods can be highly effective. This approach not only 

enhances vocabulary learning but also fosters a more engaging and interactive classroom 

environment. Further research should explore the impact of TPR at the junior high school level, 

utilizing varied methods such as experimental research to validate its effectiveness.    

RESEARCH METHOD 

Research Design 

This quasi-experimental study examines the impact of the TPR Teaching Method on 

students' vocabulary mastery. Quasi-experiments control external variables to enhance result 

validity. Using a pre-test-post-test control group design, the study involves an experimental 

group (using TPR) and a control group (using the lecture method). Both groups are tested before 

and after the experiment to measure changes in vocabulary skills. 

Research Setting 

The study was conducted at SMPN 4 Pematang Siantar, from November 3 to November 

17, 2023. 

Population and Sample 
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The study population includes 320 seventh-grade students. Using purposive sampling, 

two classes (VII-7 and VII-8) with similar characteristics were selected, totaling 64 students. 

Research Instrument 

A multiple-choice test assesses students' vocabulary mastery before and after the 

intervention. The assessment focuses on identifying parts of speech, subject-verb agreement, 

and simple present tense in descriptive texts. Scores range from 0 to 100. 

Data Collection and Analysis 

Data were collected through pre-tests and post-tests. Validity and reliability of the 

instrument were ensured through expert judgment. Data analysis involved simple linear 

regression and tests for normality and homogeneity. Hypothesis testing was conducted using an 

independent-sample t-test with SPSS. 

Hypothesis 

- Ha: The TPR Teaching Method significantly improves vocabulary mastery compared to 

traditional methods. 

- H0: The TPR Teaching Method does not significantly improve vocabulary mastery compared 

to traditional methods. 

RESULTS AND DISCUSSION   

Data 

Information was collected at Grade VII SMP in Negeri 4 Pematang Siantar. There were 

64 students who became the research sample. They were students of class VII-7 as the 

experimental group and VII-8 as the control group. Data was obtained through a multiple-

choice test. The experimental class used Total Physical Response (TPR) Strategy in the 

experimental group and conventional learning in the control group. Then the researcher 

analyzed student scores using SPSS Version 26.  

Scoring Pre-Test of the Experimental Class 

The pre-test was done in the experimental displayed 3 pre-test results (VII-7) consisting 

of 32 students. The researcher displayed those pre-test data as an example scoring a test of 

vocabulary that focused on adjective word and comprehending simple present tense in a 
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descriptive text for the experimental class and all students’ scores (32). The highest student 

score on the pre-test in the experimental class (VII-7) was 90 and the lowest score was 46. The 

highest student score on the post-test in this class was 100 and the lowest score was 80. 

Scoring Pre-Test of the Control Class 

The pre-test was done in the control class VII-8 consisting 32 students. The researcher 

displayed 3 pre-test data as example of scoring a test that focused on adjective word and 

comprehending simple present tense in a descriptive text in the control class then all students’ 

score (32). The highest student score on the pre-test in the control class VII-8 was 90 and the 

lowest 60. The highest students score on the post-test in the class was 93 and the lowest score 

was 60.  

Findings  

Respondent Data 

Information and background of respondents in general are presented in the characteristics 

of respondents starting from gender. The results obtained are as follows: 

Respondent Data 

No Class Gender Frequency Percent 

1 Experiment Male 13 43.8 % 

Female 19 56.2 % 

2 Control Male 16 46.9 % 

Female 16 53.1 % 

The research involved 32 respondents in each of the experimental and control classes. In 

the experimental class, 43.8% were male and 56.2% were female. In the control class, 46.9% 

were male and 53.1% were female. 

1. Pre Test and Post Test Data 

a. Data on Pre Test and Post Test Score of Experimental Class 

The data on PreTest and Post Test Score of Experimental Class are the minimum, 

maximum, and mean obtained from a research respondent's score data is defined from 

descriptive statistical tests. The following is the distribution of the Experiment Class score data.  
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Pre Test and Post Test Score of Experimental Class Statistics 

  Pre_Test Post_Test 

N Valid 32 32 

Missing 0 0 

Mean 76.7712 88.3334 

Median 80.0000 86.6700 

Mode 80.00 86.67 

Variance 103.566 23.651 

Range 43.33 20.00 

Minimum 46.67 80.00 

Maximum 90.00 100.00 

Sum 2456.68 2826.67 

Table above shows that in the experimental class, the pre-test scores on vocabulary 

mastery ranged from 46.67 to 90, with a mean of 76.77. The post-test scores ranged from 80 to 

100, with a mean of 88.33. 

Control Class Pre Test and Post Test Data 

In an experimental study, the control class does not receive the treatment given to the 

experimental group. It serves as a comparison to measure the treatment's effect. Researchers 

divide participants into an experimental group, which receives the treatment, and a control 

group, which does not. Comparing both groups isolates the treatment's impact. Pre-tests, 

conducted before the treatment, establish baseline measurements, while post-tests, conducted 

after, assess the treatment's effectiveness by comparing changes in scores. Descriptive statistics 

from these tests provide the range, minimum, maximum, and mean scores. Here is the control 

class score distribution. 
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Pre Test and Post Test Score of Control Class Statistics 

  Pre_Test Post_Test 

N Valid 32 32 

Missing 0 0 

Mean 76.1466 80.9375 

Median 76.6700 83.3300 

Mode 76.67a 86.67 

Variance 65.319 68.990 

   

Range 30.00 33.33 

Minimum 60.00 60.00 

Maximum 90.00 93.33 

Sum 2436.69 2590.00 

a. Multiple modes exist. The smallest 

value is shown 

 

The table shows descriptive statistics for the control class's vocabulary mastery scores, 

including pre-test and post-test results. Pre-test scores range from 60 to 90, with a mean of 

76.14. Post-test scores range from 60 to 93, with a mean of 80.93. Both experimental and 

control groups consisted of 32 subjects each, representing 7th-grade students from SMPN 4 

Pematang Siantar. All students participated in both pre-test and post-test activities to assess 

vocabulary mastery. 

Research Data Test Results 

Assumption tests, including normality and homogeneity tests, determine the appropriate 

data analysis method, either parametric or non-parametric statistics. The normality test assesses 

if a dataset follows a normal distribution, crucial for hypothesis testing. Utilizing the Shapiro-

Wilk technique, normality tests were conducted on all research data, including pre and post-

test scores for reading comprehension in both experimental and control classes. 
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Normality Test Result of Experiment Class 

Tests of Normality 

 

Kelompok 

Kolmogorov-Smirnova Shapiro-Wilk 

 Statistic df Sig. Statistic df Sig. 

Hasil Pre Test .215 32 .001 .890 32 .004 

Post Test .196 32 .003 .941 32 .079 

a. Lilliefors Significance Correction     

Based on this data, it shows that the pre-test data in the experimental class is not normally 

distributed because the significance value of the pre-test in the experimental class is less than 

0.05, on the other hand, the data on the post-test in the experimental class is normally 

distributed because it has a significance value of more than 0.05, namely with a significance 

value of 0.079.  

Normality Test Result of Control Class 

 

Kelompok 

Kolmogorov-Smirnova Shapiro-Wilk 

 Statistic Df Sig. Statistic Df Sig. 

Hasil Pre Test .182 32 .009 .942 32 .085 

Post Test .205 32 .001 .907 32 .009 

a. Lilliefors Significance Correction     

Based on this data, it shows that the pre-test data in the control class is normally 

distributed because the significance value of the pre-test in the control class is more than 0.05, 

namely 0.085, while the data on the post-test in the control class is not normally distributed 

because it has a significance value of less than 0.05, namely with a significance value of 0.009. 

b. Homogeneity Test 

The homogeneity test is a statistical test procedure that has the aim of showing that two 

or more groups of data samples taken from a population that has the same variance. The basis 

for decision making for the homogeneity test is that the data is homogeneous if the calculated 

result has a significance value greater than 0.05. The homogeneity test was carried out on the 

pre-test and post-test data of the use of TPR to increase the vocabulary mastery. The following 

is the explanation: 
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Homogeneity Test Result of Experiment Class 

Test of Homogeneity of Variance 

  Levene 

Statistic df1 df2 Sig. 

Hasil Based on Mean .769 1 62 .384 

Based on Median .396 1 62 .532 

Based on Median and 

with adjusted df 
.396 1 53.720 .532 

Based on trimmed mean .704 1 62 .405 

The table above shows the results of the research data homogeneity test of experiment 

class. Homogeneity is a condition or property of a group or set of data that shows uniformity 

or similarity of characteristics among the elements or parts that make up the group. In a 

statistical context, homogeneity often refers to homogeneity of variation or distribution 

between groups or conditions being compared.  

The results of the research data homogeneity test can be seen in the significance value on 

the "based of mean" in the homogeneity test results table. Based on this value, it shows that the 

significance value at "based of mean" is 0.384 which shows greater than 0.05 so that it can be 

decided that the variant of pre-test data in the experimental class is homogeneous. 

Homogeneity Test Result of Control Class 

  Levene 

Statistic df1 df2 Sig. 

Hasil Based on Mean .012 1 62 .914 

Based on Median .000 1 62 1.000 

Based on Median and 

with adjusted df 
.000 1 60.660 1.000 

Based on trimmed mean .012 1 62 .914 

The results of the research data homogeneity test can be seen in the significance value on 

the "based of mean" in the homogeneity test results table. Based on this value, it shows that the 

significance value at "based of mean" is 0.914 which shows greater than 0.05 so that it can be 

decided that the variance of the pre-test data in the control class is homogeneous. 
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2. Hypothesis Test 

Hypothesis testing is carried out by comparing the t count with the t table. The rule for 

decision making is that if t is greater than t table then Ho is rejected and Ha is accepted. 

Conversely, if the calculated t value is smaller than the t table then Ho is accepted and Ha is 

rejected. The t table value calculation was carried out with the help of SPSS. Here are the 

results: 

Independent Sample Test Result 

Independent Samples Test 

  Levene's Test for 

Equality of 

Variances t-test for Equality of Means 

  

F Sig. t df 

Sig. (2-

tailed) 

Mean 

Differen

ce 

Std. 

Error 

Differen

ce 

95% 

Confidence 

Interval of the 

Difference 

  

Lower 

Upp

er 

Hasil 

Belajar 

Equal 

variances 

assumed 

5.898 .018 4.347 62 .000 7.396 1.701 3.995 
10.7

97 

Equal 

variances 

not 

assumed 

  

4.347 
50.01

9 
.000 7.396 1.701 3.978 

10.8

13 

The calculated t value (4.347) exceeds the t table value (1.999), leading to the rejection 

of Ho and acceptance of Ha. This signifies the greater significance of the TPR Teaching Method 

compared to conventional teaching methods on vocabulary mastery among Seventh Grade 

Students at SMPN 4 Pematang Siantar. Additionally, a Mann-Whitney test, a non-parametric 

statistical test, demonstrates a variance in student learning outcomes between the TPR Teaching 

method and others, particularly in English language learning at the school. This test is utilized 

when data does not meet normality assumptions or when dealing with ordinal data, focusing 

on differences in medians rather than actual values. 

 



Jurnal Ilmu Pendidikan  

dan Teknologi  

https://journalversa.com/s/index.php/jipt                                                                                  Vol. 6 No. 3 Juli 2024 

 

68 

Mann-Whitney Test Result 

Test Statisticsa 

 Hasil 

Mann-Whitney U 235.000 

Wilcoxon W 763.000 

Z -3.783 

Asymp. Sig. (2-

tailed) 
.000 

a. Grouping Variable: Group 

The Mann-Whitney Test yields a significance value of 0.00, indicating a difference in 

average scores between the TPR Teaching Method and conventional methods for Seventh 

Grade Students' Vocabulary Mastery at SMPN 4 Pematang Siantar. The study investigates the 

efficiency of using TPR Teaching method in English learning, comparing N-Gain Scores 

between control and experimental classes. N-Gain Score measures improvement between pre 

and post-intervention, indicating the impact of the TPR Teaching Method on vocabulary 

mastery. 

Test Result on N-Gain Score 

No Class Average Percentage Description 

1 Experiment 77,39 77,39% Effective 

2 Control 17,77 17,77% Less Effective 

The N-Gain scores reveal that the Experimental class, employing the TPR Teaching 

Method, achieved an average N-Gain Score of 77.39%, categorized as effective. Conversely, 

the Control class, without the TPR Teaching Method, achieved an N-Gain Score of 17.77%, 

categorized as less effective. Thus, the TPR Teaching Method proves more effective for 7th-

grade English vocabulary acquisition at SMPN 4 Pematang Siantar. 

Discussion 

The finding shows that there is a difference in the average score of using the TPR 

Teaching Method and not using it on the Seventh Grade Students' Vocabulary Mastery at SMPN 

4 Pematang Siantar. Moreover, it is more effective using the TPR Teaching Method than not 

using this method, for the Seventh Grade Students' Vocabulary Mastery at SMPN 4 Pematang 

Siantar. 
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Total Physical Response (TPR) Teaching Method is a learning approach that emphasizes 

the use of physical movements in response to verbal instructions (Yanuarita, 2017b). TPR is 

designed to simulate the way children learn their first language, which is by responding to 

commands and instructions through physical actions. Through TPR, students are actively 

engaged in learning by responding to verbal commands with physical movements. This active 

engagement can help increase student attention and promote deeper understanding. TPR allows 

students to associate words with specific physical movements or actions. This helps form a 

connection between words and their meaning through physical experience, which can improve 

retention and comprehension. 

This study is in line with previous research that discusses the use of the TPR method. 

Based on the previous research, the Total Physical Response (TPR) method can improve 

students' vocabulary mastery. The research shows that TPR can improve students' vocabulary 

mastery in several aspects, such as meaning, spelling, pronunciation, and the use of words in 

sentences (Fahrurrozi, 2017). The results also show that the application of TPR can increase 

students' motivation and confidence in learning vocabulary, however, there are weaknesses in 

the application of TPR, where students still have difficulty in using words in sentences and are 

sometimes confused in covering all four aspects of vocabulary simultaneously (Pujiningsih, 

2010). Nevertheless, the study suggests that teachers can modify TPR activities based on 

students' interests as long as they still cover all four aspects of vocabulary acquisition. Thus, 

the application of TPR can be used as a technique to improve students' vocabulary acquisition 

and the quality of teaching and learning process. 

In TPR, words are taught in the context of a specific action or situation. This helps 

students understand the meaning of words in everyday situations and facilitates better 

comprehension. TPR often involves repetition of commands and movements. This repetition 

can help students to understand and remember vocabulary through positive reinforcement 

(Hafidah & Dewi, 2020). TPR can improve vocabulary retention as students engage in a series 

of movements associated with specific words. The use of physical movement can provide an 

additional element that helps in recalling information. For students who may feel awkward or 

unconfident in language learning, TPR provides a non-stressful method. Students can respond 

naturally through physical movements without the fear of making mistakes. TPR adopts a 
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natural playful approach to learning. The physical movements and playful interactions help to 

create a positive learning environment. 

The effectiveness of TPR depends on the teaching context, student needs and learning 

objectives. Also, while TPR can be effective in teaching vocabulary, successful language 

learning also depends on using diverse and integrated methods. Total Physical Response (TPR) 

can increase student engagement and comprehension because this approach utilizes the natural 

way children learn their first language. TPR refers to the way children learn their first language, 

which is by responding to commands through physical movements that create a learning 

environment similar to the first language learning process, which can be more natural and 

intuitive for students. By actively engaging students through physical movements, TPR creates 

a dynamic learning experience.  

Physical activity motivates students to participate more actively, increasing their level of 

engagement in learning. TPR also allows students to make direct associations between words 

and physical movements or actions (Nuraeni, 2019b). This association can help in remembering 

and understanding the meaning of words, as students experience words in a concrete context. 

TPR also teaches words in the context of specific situations or actions. This use of context helps 

students understand the meaning of words in their everyday context, rather than just as isolated 

words. TPR also involves repetition of commands and movements, which can help strengthen 

the connection between words and movements. This positive repetition allows students to 

understand and remember information better. 

For some students, engaging in foreign language conversation can be fearful or awkward. 

In TPR, physical movements provide a natural expressive outlet, helping students feel more 

comfortable and confident. TPR has elements of play and fun, creating a positive learning 

environment. Playful learning can increase student motivation and make learning more 

enjoyable. Involving physical movement can stimulate connections between the motor and 

cognitive nervous systems. This can help students remember and process information better. 

TPR provides a fun, active, learning approach that utilizes natural elements in language 

learning. The combination of physical movement and verbal interaction creates a unique and 

effective learning environment (Misbahillah et al., 2023). 

Previous research also found that the use of the TPR method significantly improved 

students' vocabulary acquisition, especially in the context of a second or foreign language 
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(Widodo, 2005). Research results can show that students who engage in learning with the TPR 

method tend to be more active and enthusiastic, as it involves physical movement and active 

response to the teacher's instructions. Research findings also suggest that TPR helps students 

understand abstract or difficult concepts through the use of physical movement as part of 

learning. Research may show that students who learn with the TPR method tend to have higher 

levels of information retention compared to other teaching methods. Other studies have also 

shown that TPR is more effective in certain age groups, such as children or teenagers, and may 

be less effective in older age groups. Research results may show that TPR method helps 

improve students' communication skills, especially in terms of pronunciation and verbal 

comprehension (Astri et al., 2023). 

Teaching using the Total Physical Response (TPR) method has a number of advantages 

that can support the learning process, especially in language teaching. TPR involves physical 

movement and active response from students to the teacher's instructions. This makes learning 

more dynamic and reduces the risk of boredom (Astutik et al., 2019). Through TPR, abstract 

concepts can be illustrated through physical movements. This helps students understand the 

concepts better. TPR integrates the use of all five senses, including hearing, vision, and physical 

movement. By involving more senses, information can be more effectively absorbed and 

processed. The use of physical movements helps students associate words with specific actions, 

which can improve vocabulary acquisition and accelerate the language learning process. 

Through TPR exercises, students can develop their communication skills naturally, as they are 

invited to respond using the target language in a situational context. Students who learn with 

TPR often feel more relaxed and less burdened as they can express themselves through physical 

movements without focusing too much on grammatical correctness or sentence structure.  

TPR can be adapted for different age levels, from children to adults. This makes the 

method flexible and applicable in various educational contexts. TPR activities are often 

perceived as fun by students as they involve elements of play and physical interaction. This can 

increase students' motivation to learn. Physical involvement in the learning process can help 

improve information retention, as physical movement can help strengthen the connection 

between words and actions (Mohan et al., 2022). Although TPR has many advantages, the 

effectiveness of this method also depends on the teaching context and student characteristics, 
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therefore, it is important for teachers to understand their students' needs and learning styles and 

integrate TPR wisely in their lesson plans. 

The steps of learning activities with the Total Physical Response (TPR) method involve 

using physical movement as a way to understand and respond to language (Astri et al., 2023a). 

The teacher gives instructions using the target language and ensures that the instructions given 

can be understood by the students. In the Physical demonstration, the teacher demonstrates the 

instruction with conspicuous physical movements. The teacher also ensures that the physical 

movements demonstrated are in accordance with the instructions given. On Student 

Participation, students are asked to imitate the physical movements shown by the teacher. The 

teacher gives sufficient time for students to respond with appropriate physical movements. On 

giving Further Instructions, the teacher gives further instructions and students respond with 

appropriate physical movements. The teacher can intensify the exercise by introducing more 

vocabulary or phrases. 

At the repetition stage, the teacher repeats the instructions with physical movements to 

ensure students' understanding. Repetition helps strengthen the connection between the word 

or phrase and the corresponding physical movement. Question and Answer with movement, 

the teacher asks students questions and asks them to respond with the correct physical 

movement. Students respond with the appropriate physical movement as an answer to the 

teacher's question. 

Movement-based games, teachers integrate physical movement-based games to make 

learning more fun and interactive. On Situational Contexts, teachers create situational contexts 

for the use of the target language, where students are asked to respond with appropriate physical 

movements (Diana et al., 2022). At the evaluation and feedback stage, the teacher evaluates 

students' understanding by monitoring their physical movements and responses. The teacher 

provides positive feedback and corrections if needed. The teacher can enrich the TPR activity 

by incorporating multimedia elements, such as images or videos that support the instructions 

and vocabulary. 

CONCLUSION  

The research concluded that the TPR Teaching Method significantly enhances vocabulary 

mastery among Seventh Grade Students at SMPN 4 Pematang Siantar, as indicated by a 
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calculated t value of 4.347, which is greater than the t table value of 1.999. Additionally, the 

Mann-Whitney test revealed a significant difference between students using the TPR method 

and those who did not, with an Assymp. Sig (2-tailed) value of 0.000, further supporting the 

effectiveness of TPR. The method proved more efficient, reflected in an average N-Gain Score 

of 77.39%. Recommendations include integrating TPR into vocabulary teaching, developing 

suitable learning materials, fostering teacher-student collaboration, enhancing students' 

communication skills through TPR, and engaging students in physically interactive language 

activities. Continuous evaluation of TPR's effectiveness, support from schools, and further 

research into TPR's impact on other language aspects and different educational levels are also 

advised.  
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